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FOREWORD

The Educational Resources Information Center Clearinghouse on Adult, Career, and
Vocational Education (ERIC/ACVE) is 1 of 16 clearinghouses in a nationwide information system
that is funded by the Office of Educational Research and Improvement of the U.S. Department of
Education. This paper was developed to fulfill one of the functions of the clearinghouse—to inter-
pret the literature in the ERIC database. It should be of interest to all concerned with career
education—counselors, teachers, administrators, and policymakers.

The profession is indebted to Karen R. Shylo and Kenneth B. Hoyt for their scholarship in the
preparation of this paper. Dr. Shylo was formerly the director of the Ohio Department of
Education’s Career Development Service, where she iinplemented the statewide career develop-
ment program described in this paper. Now a consultant in private practice, she designs and
delivers management training to financial institutions and conducts career counseling activities.
She also collaborated with the U.S. Departments of Defense and Labor in the development of an
occupational matrix code that cross-references military occupations with their civilian
counterparts.

From 1974 to 1982, Dr. Hoyt was the director of the Office of Career Education, U.S.
Department of Health, Education, and Welfare. In nearly 40 years of service as a teacher and
administrator, he has written numerous publications championing the cause of career education.
His many professional activities include service on the editorial and advisory boards of profes-
sional journals and associations; he is the recipient of a number of national leadership and distin-
guished service awards.

Recognition is also due to Norman C. Gysbers, Professor of Education and Counseling
Psychology, University of Missouri-Columbia; Richard A. Ungerer, President, National Institute
for Work and Learning; and to Richard J. Miguel, Associate Director, Applied Research and
Development, and Louise Vetter, Senior Research Specialist, the National Center for Research in
Vocational Education, for their critical review of the manuscript prior to pubiication. Wesley
Budke and Susan Imel coordinated the publication’s development, with editorial assistance from
Sandra Kerka. Clarine Cotton und Brenda Mellett typed the manuscript; Janet Ray served as
word processor operator. Editorial review was performed by Elizabeth Martin.

Ray D. Ryan

Executive Director

The National Center for Research
in Vocational Education
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EXECUTIVE SUMMARY

Career education as a “movement” mushroomed through the decade of the 1970s. As a federa!
program, career education received impetus through the appointment of Sidney P. Marland, Jr.,
as Commissioner of Education in 1970, through the establishment of the Office of Career Educa-
tion in 1974, and through the passage of the Career Education Incentive Act in 1979. At the end of
the decade, the majority of the states were participating in implementing the act by providing
leadership, monitoring, and technical assistance to local school districts for career education
activities.

Then, in 1981, the Career Education Incentive Act was repealed. V\/hat has happened since
then? Where is career education going? This publication examines trends in the field through a
discussion of seven components of career education, examining each in terms of the past, the pres-
ent, and the future. Then, five major issues are raised, the resolution of which may determine the
future of career education. The final Lhapter presents a case study describing how the state of
Ohio implemented its career development program in the 1980s, following a nine-step implemen-
tation strategy designed to maintain career education as a viable program.

The first of the seven components is promoting and implementing partnerships between the
private sector and education. Whether the term partnerships or collaboraticn is used, this concept
has been part of career education from the beginning. Currently, partnerships are being pro-
moted to achieve a wide variety of educational goals with the support of the broader community.
In light of this trend, career education partnership efforts must focus on the goals of true partner-
ships and the potential of this concept as an appropriate vehicle for educational reform.

The second component is equipping persons with general employability/adaptability/
promotability skills. Helping people succeed in a rapidly changing society has been and continues
to be an important outcome of successful career education efforts. This topic has gained increasing
popularity with the recognition that people will change occupations frequently to keep pace with
the changing workplace. The career education movement must continue to emphasize that general
employability skills are complementary to specific vocational skills for all students.

The third component is helping persons in career awareness/exploration/decision making.
Career awareness, exploration, planning, and decision making are all important parts of the
career development process. The career development needs of youth and adults can most effec-
tively be met by expanding the efforts of career counselors as part of a community-wide career
education effort.

The fourth component, infusion of a “careers” emphasis in classrooms, was carefully devel-
oped and implemented during the 1970s. Defined as showing how subject matter relates to knowl-
edge and skills needed in various occupations, infusion has received less emphasis in educationa)
reform movements of the 1980s. However, infusion activities that use the resources of private sec-
tor “partners” and increasing collaboration between career counselors and classroom teachers
point to the survival of the concept as part of a process-oriented approach to reform.
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The fifth component is. Taakingiwenk a meaningful part of a total life-style. Although this ccn-
cept has received little support from career education practitioners, the human r.eed for work as
one means of gaining self-worth and identity is not currently being met for many people anywhere
in their total life-style. Career education efforts must help people meet the need through other life
roles, such as family member, volunteer, or citizen.

The sixth component, relating education and work so that better choices of both can be made,
has been addressed through the development of various career information systems and the
increased computerization of these systems. The importance of relating education and work in an
information-based society is also evident in current popular calls for educational reform. These
kinds of efforts will increase in both quality and quantity in the fnture; however, career education
must stress that this is only one among several basic goals of education

The final component is reducing bias and stereotyping to protect freedom of career choice.
From the beginning, career education has included special efforts to reduce bias and stereotyping.
Literature on their effects and ways to overcome them has continued to appear. Although reduc-
ing bias and stereotyping against persons with handicaps is currently a priority at the federal
level, the bias-free career development of women and minorities appears to be receiving less
emphasis than in the recent past.

The following are five major issues that may determine the future of career education:

1. To what extent will the focus be on employment as epposed to employability?

2. To what extent can career education be used to increase partnerships between the educa-
tional system and the broader community?

3. To what extent will career education be effective as an educational reform movement?

4. How can the 1970s deficiencies of career education (the need to increase family involve-
ment, to implement career education at the postsecondary level, to increase emphasis on
unpaid work, and to increase assistance to minorities) be corrected?

5. To what extent will state and local leadership for career education continue to exist?

In regard to the latter, the case study presented in this publication outlines a nine-step
implementation strategy for planners and policy makers seeking to develop or strengthen state-
wide career education programs. The nine steps include the following:

1. Develop a rationale for the program.

2. Get support from the top.

3. Design the program as part of a larger human resource system.
4. Target the managers.

5. Bolster the basics.

6. Make sure you have the power to head the program.
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7. Develop a variety'éffdefiyerg gystems.
8. Support the program with organizational policy.

9. Evaluate the program and promote the outcomes.

Information on various aspects of career education may be found in the ERIC system using
the following descriptors: Career Choice, *Career Development, *Career Education, Career
Exploration, Career Guidance, Educational Trends, *Education Work Relationship, Elementary
Secondary Education, Employment Potential, Federal Programs, Integrated Curriculum,
*Leadership, Occupational Information, Postsecondary Education, School Business Relationship,

Sex Bias, Sex Stereotyping, State Programs. Asterisks indicate descriptors having particular
relevance.




INTRODUCTION

People have talked about the antecedents of the career education movement in many ways.
The term “career education” was first coined in the 1953 publication Manpower and Education,
developed by the Educational Policies Commission of the National Education Association and the
American Association of School Administrators. Although that publication pointed to its need, the
career education movement really began when Dr. Sidney P. Marland, Jr., assumed the post of
Commissioner of Education in the U.S. Office of Education (USOE) in 1970 and made career
education the top priority of his tenure. It is clear that career education became a formal,
identifiable movement with a speech Comsmissior:er Marland made at the National Association of
Secondary School Principals Convention on January 23. 1971. Thus, as a “movement,” career
education’s first decade can be said to “ave been the decade of the 1970s.

The decade began with almost exclusive use of discretionary federal funds available under
part D of the Vocational Education Amendments of 1968, which was concerned with the develop-
ment of exemplary programs and projects in vocational education. The findings of career devel-
opment theory, including how persons make occupational choices, the information they need, and
the effects of work values and attitudes, were seen as important insights to be incorporated into
vocational education. However, since career education was different from vocational education
and was a combination of other USOE-sponsored thrusts in early 1871, there was neither specific
legislative support nor a home in the JSOE that was totally compatible with the emerging career
education emphases.

Initially, the major responsibility for career education leadership fell to the Bureau of Adult,
Vocational, and Technical Education. A major challenge to this unit was to provide the states with
guidelines for using available discretionary funds in launching exemplary career education pro-
grams. Under the Bureau's leadership, each state was to establish its own demonstratior, testing,
and development site for a career education program. As monies from both parts C and D of the
Vocational Education Amendments of 1968 were focused upon career education, the Bureau of
Aduit, Vocational, and Technical Education, particularly the Exemplary Programs and Projects
Branch, continued to expand its developmental assistance to state education agencies (SEAs’ and
local education agencies (LEAS).

Although it would perhaps have been better to wait upon research and development data
before launching a national network of exemplary and demonstration career education projects
among the states, USOE staff felt that such a time lag was not advisable. By spring 1971, three
national models—the school-based career education model, the employer-based career education
model, and the home-based career education model —were planned, and initial contractors were
selected and funded to develop and test these models. By July 30, 1971, a fourth national model,
the residential-based career education model, was also planned and a contractor selected.

In addition to the major emphases upon program development and model des:gn in career
education during FY 1971, another significant occurrence was the conceptual development of 15
occupational clusters that synthesized the major categories of commonality among tihe 20,000 jobs
listed in the Dictionary of Occupational Titles. The goal was to help persons becrme acquainted
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with the nature of the occupational society in terms of the educational preparation needrd to cnter
it. It was an attempt to help teachers and students better understand and appreciate the career
implications of subject matter (Hoyt 1981a).

In FY 1972, other USOE units became quite active in career education. Higher education
began t2 explore the meaning of career education for postsecondary institutions. The Bureau of
Education for the Handicapped increasingly supported career education initiatives aimed at iden-
tifying the diversity of careers for which handicappe« students can prepare and in which they can
excel. Projects were also underway in elementary and secondary education and in programs
funded by the Women's Educational Equity Act.

Development and trairing of personnel for career education under various vocational educa-
tion authorities continued to improve vocational education’s ability to respond as a key component
of career education. In 1972, $6,875,000 was spent to train 7,000 participants including state staff,
teacher educators, and local schaol teachers, administrators, and coordinators. In addition, deans
and professors of education at 75 universities were provided inservice training in career
education.

When the Eduacation Amendments of 1972 were passed, Commissioner Marland was
appointed to the post of Assistant Secretary, establishing high-level support for caeer education.
The Education Amendments of 1972 also created within USOE a Bureau of Occupational and
Adult Education (which incorporated the previous Bureau of Adult, Vocational, and Technical
Education) with its own Deputy Commissioner and specific responsibility for numerous voca-
tional, technical, occupational, and adult education programs. In particular, career education was
identified as one of its responsibilities.

By FY 1974, career education had assumed a significant role in the federal structure through
the newly created Office of Career Education. The role of the Office of Career Education was
divided into two categories:

1. Comprehensive Career Education Projects—Those activities that, for all students in
the educational levels served, seek to (1) develop and expand career awareness, (2) pro-
vide opportunities for exploration and/or skill attainm :nt in careers of their choice, (3)
provide career-oriented guidance and counseling, (4) provide career placement services,
(5) improve cognitive and affective performance through restructuring the curriculum
around a career development theme, and (6) provide training for educational personnel to
enable them to meet the preceding objectives.

2. Career Education Support System Projects—Those activities that contain one or more
of the following as their only cbjcctive(s): to (1) provide training for educational personnel
to improve their capability to design, operate and/or evaluate one or more aspects of
Comprehensive Career Education Projects; (2) design, develop, test, demonstrate, or dis-
seminate career education curriculum materials; or (3! design, develop, test, demon-
strate, or disseminate career education management materials (e.g., case studies, evalua-
tive designs, and so on).

Thus, Comprehensive Career Education Projects are operational models serving students in
various grade levels, whereas Career Education Support System Projects indirectly serve stu-
dents through the development of materials and staff training. In relation to these categor.es, the
Office of Career Education was assigned the tasks of administering assigned programs of grants
and contracts as well as coordinating all career education programs within the 11.S. Office of
Education.




On April 12, 1974, Dr. Kenneth B. Hoyt was appointed Associate Commissioner for Career
Education. With the passage of PL 98-380 (the Education Amendments of 1974) on August 21.
1974, the Commissioner ot Education was for the first time authorized to expend funds (up to $15
million each fiscal ycar until June 10, 1978) in direct support of career education. This legislation
also authorized the establishment of the Gffice of Career Educa.ion, to be headed by a director
who was to report directly o the U.S. Commissioner of Education. In addition, the legislation
authorized the appointment of &« National Advisory Council for Carzer Education. In essence, this
legislation represented the first congressional ranandate for career education, inaking it a law of
the land and clarifying the shape of its le~dership.

Over half of the funds expended for career educatic from 1970 to 1978 were aimed at demon-
strating the effectiveness of career education in comprenensive K12 efforts. These beginning
attempts placed importance on acquainting persons with the career development process, using a
strong emphasis on the traditional values of a work-oriented society. Examples of such emphases
found in Career Education. What It Is and How to Do It (Hoyt et al. 1972) include the following:

® At least some people must work if society is to survive,

® All work needed by society is honarable.

® Work that ise ‘syed by some people is disliked by others.
® A career is built from a succession of jobs.

These concep.s—and many more—were seen as part of a developmental continuum starting
with career 'wareness and going through career exploration, career planning, and career prepa-
ration all the way to career entry and progression. The emphasis was clearly on teaching persons
something about the nature of the world of work coupied with an emphasis on botk the traditional
values of a work-oriented society and the basic elements in the career development process. One
goal was to help persons develop more positive views of work in society and prepare themselves
for active participation in the occupational society.

Another goal of the Cffice of Career Education was to depict career education as a community
collaborative effort and not as something the educational system seeks to accomplish by itself. To
establish working relationships with the private sector, a series of miniconferences were held with
national organizations, 7 national corporations, 18 national community organizations, and organ-
ized labor. These miniconferences resulted in several monographs on collaborative efforts for
care~r education. (A list of some of these monographs appears in the naxt chapter.)

From 1974 to 1982 there was clear evidence of interest and participation in career education
by many national organizations. For example, 19 mejor educational associations issued voluntary
statements supporting career education. Career education was also endorsed by five national asso-
ciations serving postsecondary education.

In 1978, the Congress enacted Public Law 95-207, known as the Career Education Incentive
Act, with almost unanimous votes in both the House of Representatives and the Senate. This act
was scheduleZ to nperate from 1979 through 1988. The Congress intended that the implementation
of career education at the K-12 level should be primarily a state and loca! school district responsi-
bility with federal funds being available only for purposes of getting that effort started. By 1983,
comprehensive demonstrations of career education at the postsecondary level would provide Con-
gress with a firm basis for determining whether to fund further career education legislation




aimed at implementing career education at the postsecondary level. Since the appropriations ran
far less than the authorized amounts, there were some doubts as to whether the implementation
efforts envisioned by the Congress would be schieved by the end of 1983 when the legislation was
due to expire.

In an article entitled “Something Happened: Education in the Seventies.” Brodinsky (1979)
reviewed 10 major events affecting American education during this decade. After noting that the
average life of an educational reform in the United States is about 3 years, he pictured career
education as still “alive and doing well” after a full decade, calling it “the decade’s moderate suc-
cesg story.” A national survey of school board members and superintendents conducted by the
National School Boards Association (Mecklenburger 1979) found career education to be the single
new topic of the 1970s that both school board members and superintendents felt most deserving of
increased attention in their school districts.

At the end of the decade, preliminary findings regarding the spread of career education were
encouraging, and by the end of 1980, 47 of the 50 states, the District of Columbia. Puerto Rico, and
the Trust Territories were voluntarily participating in implementing this legislation. All partici-
pating states had written a state plan that included specific objectives and criteria for assessing
each objective during each of the 5 years the act was due to operate. As required by the law, each
state appointed an individual “experienced in career education” to serve as state coordinator of
career education. The state coordinator was to play a professional leadership/monitoring/ techni-
cal assistance role with local schuul districts tnroughout the state. These state ccordinators of
career education were to follow congressional intent in using PL 95-207 funds for state leadership
activities and for making grants to local school districts.

In 1981, the Career Education Incentive Act was repealed by the U.S. Congress. When that
happened, many feared that the future of the career education movement was in jeopardy. Career
education has survived, however. During the 1980s, the career education movement has shown
“amazing strength in its attempt to convert from a federal to a national effort” (Hoyt 1987b, p. 3).

This puulication describes what has happened to the career education movement sirice 1981,
and it also makes projections about its future. in the chapter tha: follows, Ken Hoyt discusses
seven components of career education, examining each in terms of the past, the prosent, and the
future. He concludes by raising five major issues that he believes, “depending on how each is
resolved, will combine to dictate the future of career education.”

To complement Hoyt's analysis, the concluding chapter presents a case study that describes
how the state of Ohio implemented its career development program during the 1980s. Written by
Karen Shylo, former State Career Education Coordinator in Ohio, it outlines the nine-step imple-
mentation strategy that was used to maintain career education as a viable program following
repeal of the Career Education Incentive Act.

Together, these two chapters present an informative analysis of the current status of career
education. Hoyt's discussion of the seven aspects of career education provides an 2-alysis of cur-
rent trends as well as an indication of future directions. Shylo’s case study provides information
for planners and policymakers who wish to develop or strengthen statewide career education
programs.




TRENDS IN CAREER EDUCATION:
IMPLICATIONS FOR THE FUTURF

Kenneth B. Hoyt
Kansas State University

Introduction

Some people believe that ending federal support for an educational program is tantamount to
ending the program itself. Between 1968 and 1981, a total of 135 million federal dollars were
expended in support of career education demonstration/implementation efforts (Hoyt 1981b). Spe-
cificelly mandated federal dollar support for career education ended with repeal of PL 95-207 (the
Career Education Incentive Act) in 1981. Had federal support been a requirement for continu-
ance, tne career education movement would have died at that point.

However, it did not. Informal assessments of the current “health” of career education nation-
wiae have been conducted each year since 1982. Data for this effort consist of responses given by
men. bers of the National Career Education Leaders’ Communication Network in any given year.
Judgments of Network members, on a 5-point scale ranging from “stronger than ever” (scored as
5) to “little, if any, support remaining” (scored as 1), have remained remarkably stable between
1982 and 1986, with the means ranging between 3.56 and 3.63 (Hoyt 1987a). (The mean for 1986-
87 Network members was 3.59.) Thus, in one sense, career education has been living its future for
the past 5 years. As indicated by these ratings, it has shown no marked sigrs of weakening as a
national movement.

Where will the career education movement go from here? Answers to this question can best be
found through examination of several of career education’s basic components. That is, if one
looked only at the term “career education” itself, it would be obvious that the term is being used
less and less frequently. Preference for replacem.nt of this term with others is growing (Hoyt
1987a). However, to view the probable future of the career education movement only in the sense
of continued use of the term “career education” would be both false £nd misleading.

The following are seven basic ways in which persons commonly define the goals of career edu-
cation today:

® To promote and implement private sector/education system partnerships
® Toequip persons with general employability/adaptability/promotability skills
® To help persons in career awareness/exploring/decision making

® To reform education by infusing a “careers” emphasis in classrooms
P

To make work a meaningful part of the total life-style

To relate education and work so that better cho'ces of both can be made

5
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® Toreducz bias and sterer ' 'ping and thus protect freedom of career choice

All of these definitiors are valid for use in delineating what is meant by care~r education.

The potential of tl.c career education movement lies in systematic, coordinated implementa-
tion of all seven of these componeants. Implementation of any single component must be regarded
as a necessary but not a sufficient effort. In spite of this, the last 5 years have seen the occurrence
of exactly that: sizeable efforts aimed at each of these components of career education can be iden-
tified, but relatively few where all sever are brought together in a single systematic, coordinated,
community-wide program.

In one sense, of course, it is valid to contend that, whenaver and wherever any one of the seven
components is being impiemented, career education itself is taking place. A particular kind of
effort does not necessarily have to be labeled “career education” in order for it to be described
legitimately as career education. The term career education remains important primarily in
terms of the continuing need to emphasize that the total concept includes all seven of these compo-
nents. It is with this kind of perspective that the probable future of career education can best be
viewed now. Thus, a separate section is devoted here to each of the seven components of career
education. Folle ving this, an attempt will be made to provide a broader perspective on the total
career education movement.

Promoting and Implementing
Private Sector/Education System Partnerships

Career Education Background

From the beginning, career education has been defined in partnership terms. This can be
seen from the definition of career education found in the first book published on this subject:
“Career education is the total effor of public education and the community” (emphasis added)
(Hoyt et al. 1972). In 1973, the Chamber of Commerce of the United States hosted a conference
entitled “Career Education and the Businessman.” The content of that conference was oriented
almost entirely arourd the concopt of implementing career education as a joint effort of the
schools and the business/industry community. By 1976, three major corporations, including
General Motors, AT&T, and (<neral Electric, had endorsed career education and mounted joint
efforts with the schools to irar ' 2ment it.

Apparently, the first (2“2 riiors” was used to describe joint business/education efforts was
in a U.S. Office of Educv i cicy-ons: ticin grant awarded in 1975 to Dr. Elvis Arterbury,
Region X Service Center, £ . n&r.a. .., Toxas, for his “Partners in Career Education” project. The
words “partners” and “pa. . -&: .iig3” found almost instant acceptance. Soon, all kinds of projects
were using the terms.

Instead of “partnerships,” the Office of Career Education used “collaboratio.1” to define the
kinds of working relationships being sought between the educational system and the broader
community and to emphasize the joint authority, joint responsibility, and joint accountability
between the community element(s) involved and the educational system. The goal was to depict
the problem of youth career development as a community problem, not simply a problem of the
educational system that the community is asked to help solve. The term “partnerships” fit neatly
into this concept, that is, true partners share risks, benefits, accountability, expertise, and resour-
ces with each other so that both can gain more than either could working alone.
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A wide variety of USOE publications resulted from efforts to promote partnerships between
the education system and the broader community. Included among these were the following:

Career Education and the Business-Labor-Industry Community (Hoyt 1976a)

Community Resources for Career Education (Hoyt 1976¢)

American Legion/American Legion Auriliary and Career Education (Hoyt 1978a)
Chambers of Commerce and Career Education (Hoyt 1978b)

The Concept of Collaboration in Career Education (Hoyt 1978¢)

Exploring Division Boy Scouts of America, Girl Scouts of the U.S.A., and Career Educa-
tion (Hoyt 1978d)

Junior Achievement, Inc., and Career Education (Hoyt 1978e)
National Alliance of Business and Career Education (Hoyt 1978f)

The National Federation of Business and Professional Women's Clubs and Career Educa-
tion (Hoyt 1978g)

Refining the Concept of Colloboration in Career Education (Hoyt 1978h)

Rotary International and Career Education (Hoyt 1978i)

Women's American ORT and Career Education (Hoyt 1978;)

Career Education and Organized Labor (Hoyt, Bommarito, and Schulman 1979)
Community Involvement in the Implementation of Career Education (Hoyt 1979a)
It's Working: Collaboration in Career Education (1979)

Parents and Career Education: Descriptions of Current Practice (Hoyt 1979b)

The Association of Junior Leagues and Career Education (Hoyt 1980a)

In addition, the Experience-Based Career Education (EBCE) effort was built around a part-
nership concept. EBCE was in wide use in several parts of the nation with some documented
reports of effectiveness (Bridgeford and Owens 1979; Bucknam 1976).

The Current National Scene

“Partnerships” is currently being widely used to describe various ways in which educational
systems are relating with one or more segments of the broader community. As a result, the need to
ciarify the meaning of the term and the goals of true partnerships continues to grow. The presence
of possible confusion and misunderstanding is clearly seen in a statement on partnerships sent to
chief state school officers from the U,S. Department of Education (USDE) in November 1984. The
table enclosed with that memo (designed to report results of a national survey conducted by the




USDE) showed a total of 46,338 existing partnerships in education. This appears to be a highly
inflated figure. Perhaps part of the problem can be seen by noting that, in this survey, a partner-
ship program was defined as follows:

A cooperative endeavor between a school district and a corporation, business, civic
organization, college or university, foundation, government agency or other entity
where a formal arrangement is made to share resources (including human, material, or
financial) with the ultimate objective of promoting the interests of the school. (U.S.
Department of Education 1984, p. 1)

This definition includes, in addition te “collaborative” partnerships, activities in which the non-
education partner can be viewed as a benefactor, a helper, an advisor, a teacher, or a protector. In
any event, the definition makes clear that the school is the primary beneficiary of the partnership.
no matter what its form.

Contrast this definition with the views of Donald M. Clark, president of the National Associa-
tion for Industry-Education Cooperation (NAIEC), who outlined the goals of industry-education
“partnership” efforts as follows:

School improvement WHICH FURTHERS school-to-work transition WHICH
FURTHERS human resource development WHICH FURTHERS economic develop-
ment. (Clark 1987a, p. 24)

Clark’s definition makes it clear that partnerships are long-range, not short-range efforts, and are
centerca around education/work relationships leading to increased productivity both for educa-
tion and for the business/industry community, and purposefully related to school improvement, to
what is commonly known today as educational reform. This same emphasis can be seen in a recent
National School Boards Association publication (Turner 1986), which described partnerships as
“coalitions for improving the quality of education and the work force” (p. 1). It can also be seen in
the slogan adopted by the Kansas Foundation for Partnerships in Education (1987): “Promoting
Economic Development through Educational Excellence.”

At the present time, the term “partnerships” is not limited to the kind of restricted definition pro-
posed by Clark. ProEducation is a magazine devoted entirely to partnerships. A recent issue
(December 1986) found the following kinds of partnerships discussed:

® Industry-sponsored scholarships for gifted high school graduates

Industry surveys of teacher opinion about educational reform

® Industry support for a high tech curriculum in a university

® Service-learning as valuable unpaid work experience for youth

® Industry volunteers repainting a school on weekends

® Industry advisors for technical curricula in magnet schools

® Industry-sponsored Public Broadcasting Service programs aimed at youth

Still other examples can be found in this same issue. It is obvious that, to the editors of ProEduca-
tion magazine, “partnerships” is considerably broader in meaning than the way it has been used
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. in career education efforts. In view of the fact that ProEducation is distributed free to every
secondary school in the nation, this is significant.

An increasingly popular kind of activity being referred to by many as a partnership effort can
be seen in the Boston Compact (Caradonio and Spring 1983). This activity consists of a written
agreement between the school system and the business community in which the business commu-
nity agrees to hire high school graduates in permanent jobs provided that the schools prepare stu-
dents through a program of career education, job readiness, and employability skills. Recently.
the National Alliance of Business announced a program to establish variations of the Boston Com-
pact concept in seven cities as demonstration projects (Rothman 1987).

The literature on partnerships during the 1980s has, for the most part, been written from a
career education perspective with the primary partners being K-12 school districts and local
business/industry firms (Keller 1980; Massachusetts Department of Education 1983; National
School Public Relations Assaciation 1980; Parker 1981; “When Schools Knock on Business’s Door”
1984). Other kinds of activities currently included by some under the general rubric of partner-
ships include such efforts to relate education and work as (1) career intern programs, (2) work
experience programs, (3) cooperative education programs, (4) vocational education advisory coun-
2ils, (6) economic education programs, and (6) service-learning programs. It is not clear whether
being lumped together as “partnership pr